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College of Arts and Sciences 
Department of Women’s, Gender and Sexuality Studies 

 

 

SYLLABUS: WGSST 2306 
GIRLHOOD 
SPRING 202X 

Course overview 

Classroom Information 
Format of instruction: In Person Lecture 

Meeting Days/Times: Tuesdays/Thursdays, 9:35AM  - 10:55AM 

Location: 12345 University Hall 

Instructor 
Instructor: Dr. Mary Thomas 

Email address: thomas.1672@osu.edu  

Phone number: 614-292-9866 

Office hours: T 2:30-3:30 and by appt 

Course description 
In the girlhood scholarship, the American teenage girl presents a conundrum.  Many scholars 
show the overwhelming ills of girls vexed by low self-esteem, growing violent or ‘mean girl’ 
behaviors, eating disorders, digital narcissism, and bad sexual decision-making.  But, in light of 
these many problems, scholars have also taken up the popular mantra of ‘girl power’ to 
celebrate the agency of girls and their ability to combat normative femininity, misogyny, racism, 
and sexism.  In this class we will consider these approaches to girlhood.  We will also explore 
the gender, class, race, ethnic, and sexual differences of American girls.  Is there even a 
coherency to the category of “an American girl”? 

In this course, students will interrogate a variety of dominant narratives about girlhood in the 
US specifically, especially as relating to sex, gender, sexuality, disability, race, ethnicity, 
nationality, income/class, and age. The goal in the course is for students to realize that 
categories of social different are intersectional, shifting, and shaped by hierarchies of power 
and oppression.  Students will engage with creative methodologies to realize the potential of 
new narratives and representations about girlhood and adolescence.  

mailto:thomas.1672@osu.edu
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Course learning outcomes 
By the end of this course, students should successfully be able to: 

• Identify differences in representations and experiences of girlhood within and across 
cultures and contexts in the US. 

• Recognize cultural assumptions and common knowledge about ‘American girlhood’ as 
socially constructed in historical, cultural, political, scientific, and aesthetic contexts. 

• Articulate how lived experiences and material realities of marginalized Black, brown, 
queer, and trans girls have shaped knowledge production about adolescence in the US. 

• Realize the power to participate in feminist social change movements by critiquing your 
own identity and by elevating marginalized experiences of girlhood. 

General Education  
GE Category: Race, Ethnicity and Gender Foundation  

GOAL 1: Successful students will engage in a systematic assessment of how historically and 
socially constructed categories of race, ethnicity, and gender, and possibly others, shape 
perceptions, individual outcomes, and broader societal, political, economic, and cultural 
systems. 

Expected Learning Outcomes 

1.1 Successful students are able to describe and evaluate the social positions and 
representations of categories including race, gender, and ethnicity, and possibly others. 

1.2 Successful students are able to explain how categories including race, gender, and ethnicity 
continue to function within complex systems of power to impact individual lived 
experiences and broader societal issues. 

1.3 Successful students are able to analyze how the intersection of categories including race, 
gender, and ethnicity combine to shape lived experiences. 

1.4 Successful students are able to evaluate social and ethnical implications of studying race, 
gender, and ethnicity. 

GOAL 2: Successful students will recognize and compare a range of lived experiences of race, 
gender, and ethnicity. 

Expected Learning Outcomes 

2.1 Successful students are able to demonstrate critical self- reflection and critique of their 
social positions and identities.  

2.2 Successful students are able to recognize how perceptions of difference shape one’s own 
attitudes, beliefs, or behavior. 
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2.3 Successful students are able to describe how the categories of race, gender, and ethnicity 
influence the lived experiences of others. 

The course satisfies these outcomes through a weekly commitment to understanding 
“girlhood” through an intersectional lens. Intersectionality is a framework in feminisms that 
teaches us that power relations act on individuals and communities in multiple ways. In this 
course we apply an intersectional lens to the idea and experience of “girlhood” to learn how 
power relations create, maintain, and enforce “girlhood” through ideologies of gender, race, 
class, ethnicity, sexuality, class, dis/ability, location, and age. Students learn to understand how 
the idea of girlhood came about in the United States and when girlhood studies in feminism 
developed and why.  Readings in the course emphasize how whiteness and the gender binary 
girds the normative category of girlhood in the US, to the detriment of Black, brown, and trans 
girls. Finally, students will realize the power to participate in feminist social and cultural change 
movements by critiquing their own identities and by elevating marginalized experiences of 
girlhood. These activities allow students to combat the forces of normative whiteness and 
binary gender to determine new expressions of femme adolescence. 

Course materials 

Required 

There is one book that you need to order yourselves.   I did not order this ahead of time so 
please order it yourselves – you can find plenty of used copies online (which is why I did not 
order new copies for you!).   

Alison Bechdel, Fun Home: A Family Tragicomic (Mariner Books, any edition) 

All other readings are on the course website under “Files”. 

Grading and instructor response 

Grades 
In this course you have five grade components. You will write three essays, do one project, and 
class participation is the other major component of your grade. This means you will need to be 
in every class, prepared to actively discuss class readings and material.  Small group and full 
class discussion will be important aspects of the success of our class.  Please do the assigned 
readings before class and come with questions and comments. 

Paper instructions will be discussed in class and posted on the course website.  Papers should 
be 1000-1200 words (typically 3 ½ - 4 pages double spaced depending on font).  Project 
assignment instructions are at the end of this syllabus.   
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Your participation grade will be determined by your attendance, your engagement in class 
discussions, and the preparation you give to class discussion.  Just showing up and talking in 
class about your personal experience is not sufficient for an A participation grade – you have to 
discuss course material! So come prepared and be willing to engage with your classmates. You 
may not miss more than 3 classes this semester; each absence after 3 means 10% off your 
participation grade. 

 

 

 

 

 

 

 

 

 

See course schedule, below, for due dates 

Late assignments 
All assignments lose 5% of the total grade for every day they are late. I do not accept 
assignments more than five days after the due date, including weekend days. 

Grading scale 
93–100: A  
90–92.9: A-  
87–89.9: B+ 
83–86.9: B 
80–82.9: B-  
77–79.9: C+  

73–76.9: C 
70 –72.9: C-  
67 –69.9: D+  
60 –66.9: D 
Below 60: E 

Instructor feedback and response time 
I am providing the following list to give you an idea of my intended availability throughout the 
course.  

Contact Preference 
Email is usually the best way to reach me, and you can expect a response within 24 hours. 

Assignment or category Points 

Paper 1 20 

Paper 2 20 

Paper 3 20 

Project 1 20 

Participation  20 

Total 100 
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Grading and feedback 
For large weekly assignments, you can generally expect feedback within 7 days. 

Course schedule  
Week Dates Topics, Readings, Assignments, Deadlines 

1 Tuesday 1-9 Course introduction, expectations, and peer meet 

 Thursday 1-11 

Who/what is a girl? 

Catherine Driscoll, Introduction: Towards a Genealogy of 
Girlhood, in her Girls: Feminine Adolescence in Popular Culture 
and Cultural Theory (Columbia U Press). 

2 Tuesday 1-16 

The impact of psychology on girlhood studies/Pipher’s legacy 
Mary Pipher, Chapters 1-3 from Reviving Ophelia: Saving the 
Selves of Adolescent Girls (Ballantine Books, 1994).  These are 
Pipher I (chapters 1-2) and II (chapter 3) on the course website 

 Thursday 1-18 
Thinking about gender, sexuality, authenticity and self in Pipher 
Read Pipher, Chapter 11. This is Pipher III on the course website 

3 Tuesday 1-23 
At risk or can do? 
Anita Harris, The ‘can-do’ girl versus the ‘at-risk’ girl, in her 
Future Girl (Routledge) 

 Thursday 1-25 
Postfeminist girlhood 
Rosalind Gill, Postfeminist media culture: elements of a 
sensibility. European Journal of Cultural Studies 10(2): 147-166. 

4 Tuesday 1-30 

Thinking through girlhood sexual agency 
Amy Adele Hasinoff, Blaming sexualization for sexting. Girlhood 
Studies 7(1): 102-120 
 

 Thursday 2-1 
Growing up with girl power (and with hegemonic whiteness) 
Rebecca Hains, Girl power on screen: the rise of the girl hero, in 
Growing up with girl power (Peter Lang) 

5 Tuesday 2-6 Black girl magic 
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S Toliver (2019) Breaking binaries: #BlackGirlMagic and the Black 
ratchet imagination. Journal of Language and Literacy Education 
15 (26 pages). 

 Thursday 2-8 

#BGM 
Jalondra A. Davis, “Power and Vulnerability: Critique of Black Girl 
Magic” 

PAPER 1 DUE – post on Carmen 

6 Tuesday 2-13 

American Girl: selling [race/ethnicity/gender] identity, selling 
dolls 
Elizabeth Marshall. Consuming Girlhood: Young Women, 
Femininities and American Girl. Girlhood Studies 2(1): 94-111 

 Thursday 2-15 

Racialization through consumption 
Elizabeth Chin, Hemmed in and Shut Out, in her Purchasing 
Power: Black Kids and American Consumer Culture (University of 
Minnesota Press) 

7 Tuesday 2-20 

Puberty and consumption 
Sharon Mazzarella. Coming of age with Proctor and Gamble: 
beinggirl.com and the commodification of puberty. Girlhood 
Studies 1(2): 29-50 

 Thursday 2-22 

Sex, gender and race 
Aimee Meredith Cox, Sex, gender and scripted bodies, in her 
Shapeshifters: Black girls and the choreography of citizenship 
(Duke U Press) 

8 Tuesday 2-27 

So-called violent girls and the prison nation 
Watch Monique Morris interview with the Ford Foundation (75 
minutes) about her book Pushout: The criminalization of Black 
girls. 
Preston Mitchum and Aisha Moodie-Mills, Beyond bullying: how 
hostile school climate perpetuates the school-to-prison pipeline 
for LBGT youth (report from the Center for American Progress) 
[Look at the first 20 pages closely, skim the rest; it’s a quick read] 
 

 Thursday 3-1 

Brown girl representations and self-representation 
Vera Lopez and Meda Chesney-Lind, “Latina Girls Speak Out: 
Stereotypes, Gender, and Relationship Dynamics”” Latino Studies  
12(4): 527-549 

https://www.americanprogress.org/wp-content/uploads/2014/02/BeyondBullying.pdf
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9 Tuesday 3-6 

Youth racism in a color blind society 
Mary Thomas. The paradoxes of personhood: banal 
multiculturalism and racial-ethnic identification among Latina 
and Armenian girls at a Los Angeles high school.Environment and 
Planning A40 (12):2864-2878 

 Thursday 3-8 
No class.  

PAPER 2 DUE – post on Carmen 

10 Tuesday SPRING BREAK 

 Thursday SPRING BREAK 

11 Tuesday 3-20 Queer girlhoods: representing sexuality and girlhood  
Alison Bechdel, Fun Home: A Family Tragicomic (start reading) 

 Thursday 3-22 
Remembering adolescence / queer girlhood 
Fun Home (be finished with first half) 

12 Tuesday 3-27 Fun Home in class discussion (finish the book) 

 Thursday 3-29 Final Fun Home discussion and workshop project 1 in class 

13 Tuesday 4-3 
Trans girls are girls 
In class video: Growing up trans (Frontline, PBS, 2015) 
PROJECT 1 DUE – post on Carmen 

 Thursday 4-5 

Finish/discuss Growing up trans 
Claudia Castaneda. Developing gender: the medical treatment of 
transgender young people. Social science and medicine 143: 262-
270 

14 Tuesday 4-10 

Migration and girlhood on the border 
Lilia Soto, The Preludes to Migration: Anticipation and Imaginings 
of Mexican immigrant adolescent girls, in Girlhood Studies  3(2): 
30-48 

 Thursday 4-12 COURSE WRAP – in class discussion 

 APRIL 20 PAPER 3 DUE – post on Carmen 
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Other course policies 

Academic integrity policy 
See Descriptions of major course assignments, above, for my specific guidelines about 
collaboration and academic integrity in the context of this online class. 

It is the responsibility of the Committee on Academic Misconduct to investigate or establish 
procedures for the investigation of all reported cases of student academic misconduct. The 
term “academic misconduct” includes all forms of student academic misconduct wherever 
committed; illustrated by, but not limited to, cases of plagiarism and dishonest practices in 
connection with examinations. Instructors shall report all instances of alleged academic 
misconduct to the committee (Faculty Rule 3335-5-487). For additional information, see the 
Code of Student Conduct http://studentlife.osu.edu/csc/. 

If I suspect that a student has committed academic misconduct in this course, I am obligated 
by university rules to report my suspicions to the Committee on Academic Misconduct. If 
COAM determines that you have violated the university’s Code of Student Conduct (i.e., 
committed academic misconduct), the sanctions for the misconduct could include a failing 
grade in this course and suspension or dismissal from the university. 

If you have any questions about the above policy or what constitutes academic misconduct in 
this course, please contact me. 

Other sources of information on academic misconduct (integrity) to which you can refer 
include: 

• Committee on Academic Misconduct web page (go.osu.edu/coam) 
• Ten Suggestions for Preserving Academic Integrity (go.osu.edu/ten-suggestions) 

Student Services and Advising 
University Student Services can be accessed through BuckeyeLink. More information is available 
here: 

https://contactbuckeyelink.osu.edu/ 

Advising resources for students are available here: http://advising.osu.edu 

Copyright for instructional materials 
The materials used in connection with this course may be subject to copyright protection and 
are only for the use of students officially enrolled in the course for the educational purposes 
associated with the course. Copyright law must be considered before copying, retaining, or 
disseminating materials outside of the course. 

http://studentlife.osu.edu/csc/
http://go.osu.edu/coam
http://go.osu.edu/ten-suggestions
https://contactbuckeyelink.osu.edu/
http://advising.osu.edu/
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Statement on Title IX 
Title IX makes it clear that violence and harassment based on sex and gender are Civil 
Rights offenses subject to the same kinds of accountability and the same kinds of 
support applied to offenses against other protected categories (e.g., race). If you or 
someone you know has been sexually harassed or assaulted, you may find the 
appropriate resources at http://titleix.osu.edu or by contacting the Ohio State Title IX 
Coordinator at titleix@osu.edu 

Commitment to a diverse and inclusive learning environment 
The Ohio State University affirms the importance and value of diversity in the student body. 
Our programs and curricula reflect our multicultural society and global economy and seek to 
provide opportunities for students to learn more about persons who are different from them. 
We are committed to maintaining a community that recognizes and values the inherent worth 
and dignity of every person; fosters sensitivity, understanding, and mutual respect among each 
member of our community; and encourages each individual to strive to reach his or her own 
potential. Discrimination against any individual based upon protected status, which is defined 
as age, color, disability, gender identity or expression, national origin, race, religion, sex, sexual 
orientation, or veteran status, is prohibited. 

Land Acknowledgement 
We would like to acknowledge the land that The Ohio State University occupies is the 
ancestral and contemporary territory of the Shawnee, Potawatomi, Delaware, Miami, 
Peoria, Seneca, Wyandotte, Ojibwe and Cherokee peoples. Specifically, the university 
resides on land ceded in the 1795 Treaty of Greeneville and the forced removal of tribes 
through the Indian Removal Act of 1830. I/We want to honor the resiliency of these tribal 
nations and recognize the historical contexts that has and continues to affect the 
Indigenous peoples of this land. 

More information on OSU’s land acknowledgement can be found here:  

 

https://mcc.osu.edu/about-us/land-acknowledgement 

Your mental health 

As a student you may experience a range of issues that can cause barriers to learn, such as 
strained relationships, increased anxiety, alcohol/drug problems, feeling down, difficulty 
concentrating and/or lack of motivation. These mental health concerns or stressful events may 
lead to diminished academic performance or reduce a student's ability to participate in daily 
activities. No matter where you are engaged in distance learning, The Ohio State University’s 
Student Life Counseling and Consultation Service (CCS) is here to support you. If you find 

http://titleix.osu.edu/
mailto:titleix@osu.edu
https://mcc.osu.edu/about-us/land-acknowledgement
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yourself feeling isolated, anxious or overwhelmed, on-demand resources are available 
at go.osu.edu/ccsondemand. You can reach an on-call counselor when CCS is closed at 614- 
292-5766, and 24-hour emergency help is also available through the 24/7 National Prevention 
Hotline at 1-800-273-TALK or at suicidepreventionlifeline.org. The Ohio State Wellness app is 
also a great resource available at go.osu.edu/wellnessapp. 

Accessibility accommodations for students 
with disabilities 

Requesting accommodations 

The university strives to make all learning experiences as accessible as 
possible. If you anticipate or experience academic barriers based on 
your disability including mental health, chronic or temporary medical 
conditions, please let me know immediately so that we can privately 
discuss options. To establish reasonable accommodations, I may 
request that you register with Student Life Disability Services. After 
registration, make arrangements with me as soon as possible to discuss 
your accommodations so that they may be implemented in a timely 
fashion. SLDS contact information: slds@osu.edu; 614-292-3307; 098 
Baker Hall, 113 W. 12th Avenue. 

Accessibility of course technology 
This course requires use of CarmenCanvas (Ohio State's learning management system). If you 
need additional services to use this technology, please request accommodations with your 
instructor.  

• Canvas accessibility (go.osu.edu/canvas-accessibility) 

http://go.osu.edu/ccsondemand
http://suicidepreventionlifeline.org/
http://go.osu.edu/wellnessapp
mailto:slds@osu.edu
http://go.osu.edu/canvas-accessibility


Overview

Courses that are accepted into the General Education (GE) Foundations provide introductory or 
foundational coverage of the subject of that category.  Additionally, each course must meet a set of 
Expected Learning Outcomes (ELO). Courses may be accepted into more than one Foundation, but ELOs 
for each Foundation must be met. It may be helpful to consult your Director of Undergraduate Studies or 
appropriate support staff person as you develop and submit your course.    

This form contains sections outlining the ELOs of each Foundation category. You can navigate between 
them using the Bookmarks function in Acrobat. Please enter text in the boxes to describe how your class 
meets the ELOs of the Foundation(s) to which it applies. Because this document will be used in the course 
review and approval process, you should use language that is clear and concise and that colleagues 
outside of your discipline will be able to follow. Please be as specific as possible, listing concrete 
activities, specific theories, names of scholars, titles of textbooks etc. Your answers will be evaluated in 
conjunction with the syllabus submitted for the course.    

Accessibility 
If you have a disability and have trouble accessing this document or need to receive the document in 
another format, please reach out to Meg Daly at daly.66@osu.edu or call 614-247-8412.

GE Rationale: Foundations: Race, Ethnicity, and Gender Diversity (3 credits) 

Requesting a GE category for a course implies that the course fulfills all the expected learning outcomes 

(ELOs) of that GE category.  To help the reviewing panel evaluate the appropriateness of your course for the 
Foundations: Race, Ethnicity, and Gender Diversity, please answer the following questions for each ELO.  

A. Foundations
Please explain in 50-500 words why or how this course is introductory or foundational for the study of Race, 
Ethnicity and Gender Diversity.

GE Foundation Courses 



1 

Course Subject & Number: ________________ 

B. Specific Goals of Race, Ethnicity, and Gender Diversity
GOAL 1: Successful students will engage in a systematic assessment of how historically and socially 
constructed categories of race, ethnicity, and gender, and possibly others, shape perceptions, individual 
outcomes, and broader societal, political, economic, and cultural systems.

Expected Learning Outcome 1.1: Successful students are able to describe and evaluate the social positions and 
representations of categories including race, gender, and ethnicity, and possibly others.  Please link this ELO to the 
course goals and topics and indicate specific activities/assignments through which it will be met.  (50-700 words)

Expected Learning Outcome 1.2: Successful students are able to explain how categories including race, gender, and 
ethnicity continue to function within complex systems of power to impact individual lived experiences and broader 
societal issues. Please link this ELO to the course goals and topics and indicate specific activities/assignments through 
which it will be met. (50-700 words)



2 

Course Subject & Number: ________________ 

Expected Learning Outcome 1.3: Successful students are able to analyze how the intersection of categories 
including race, gender, and ethnicity combine to shape lived experiences.  Please link this ELO to the course goals 
and topics and indicate specific activities/assignments through which it will be met. (50-700 words)

Expected Learning Outcome 1.4: Successful students are able to evaluate social and ethical implications of studying 
race, gender, and ethnicity.  Please link this ELO to the course goals and topics and indicate specific activities/
assignments through which it will be met. (50-700 words)
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Course Subject & Number: ________________ 

GOAL 2: Successful students will recognize and compare a range of lived experiences of race, gender, 
and ethnicity.  

Expected Learning Outcome 2.1: Successful students are able to demonstrate critical self- reflection and critique of 
their social positions and identities.  Please link this ELO to the course goals and topics and indicate specific 
activities/assignments through which it will be met.  (50-700 words)

Expected Learning Outcome 2.2: Successful students are able to recognize how perceptions of difference 
shape one’s own attitudes, beliefs, or behaviors.  Please link this ELO to the course goals and topics and indicate 
specific activities/assignments through which it will be met. (50-700 words)
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Course Subject & Number: ________________ 

Expected Learning Outcome 2.3: Successful students are able to describe how the categories of race, 
gender, and ethnicity influence the lived experiences of others.  Please link this ELO to the course goals and 
topics and indicate specific activities/assignments through which it will be met. 

GE Rationale: Foundations: Social and Behavioral Sciences (3 credits) 

Requesting a GE category for a course implies that the course all expected learning outcomes  
(ELOs) of that GE category.  To help the reviewing panel evaluate the appropriateness of your course for the 
Foundations: Social and Behavioral Sciences, please answer the following questions for each ELO.  

A. Foundations
Please explain in 50-500 words why or how this course is introductory or foundational in the study of Social 
and Behavioral Sciences. 



5 

Course Subject & Number: ________________ 

B. Specific Goals of Social and Behavioral Sciences
GOAL 1: Successful students will critically analyze and apply theoretical and empirical approaches 
within the social and behavioral sciences, including modern principles, theories, methods, and modes of 
inquiry.

Expected Learning Outcome 1.1: Successful students are able to explain basic facts, principles, theories 
and methods of social and behavioral science.  Please link this ELO to the course goals and topics and indicate 
specific activities/assignments through which it will be met. (50-700 words)

Expected Learning Outcome 1.2: Successful students are able to explain and evaluate differences, similarities, 
and disparities among institutions, organizations, cultures, societies, and/or individuals using social and 
behavioral science.  Please link this ELO to the course goals and topics and indicate specific activities/assignments 
through which it will be met. (50-700 words)
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Course Subject & Number: ________________ 

GOAL 2: Successful students will recognize the implications of social and behavioral scientific findings 
and their potential impacts. 

Expected Learning Outcome 2.1: Successful students are able to analyze how political, economic, individual, or 
social factors and values impact social structures, policies, and/or decisions.  Please link this ELO to the course 
goals and topics and indicate specific activities/assignments through which it will be met.  (50-700 words)

Expected Learning Outcome 2.2: Successful students are able to evaluate social and ethical implications of social 
scientific and behavioral research.  Please link this ELO to the course goals and topics and indicate specific activities/
assignments through which it will be met. (50-700 words)
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Course Subject & Number: ________________ 

Expected Learning Outcome 2.3: Successful students are able to critically evaluate and responsibly use 
information from the social and behavioral sciences.  Please link this ELO to the course goals and topics 
and indicate specific activities/assignments through which it will be met. (50-700 words)

GE Rationale: Foundations: Historical or Cultural Studies (3 credits) 

Requesting a GE category for a course implies that the course fulfills the expected learning outcomes  
(ELOs) of that GE category.  To help the reviewing panel evaluate the appropriateness of your course for the 
Foundations: Historical and Cultural Studies, please answer the following questions for each ELO. Note that for 
this Foundation, a course need satisfy either the ELOs for Historical Studies or the ELOs for Cultural Studies. 

A. Foundations
Please explain in 50-500 words why or how this course is introductory or foundational in the study of History 
or Cultures.
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Course Subject & Number: ________________ 

B. Specific Goals of Historical or Cultural Studies
Historical Studies (A) Goal: Successful students will critically investigate and analyze historical 
ideas, events, persons, material culture and artifacts to understand how they shape society and people.

Expected Learning Outcome 1.1A: Successful students are able to identify, differentiate, and analyze primary and 
secondary sources related to historical events, periods, or ideas.  Please link this ELO to the course goals and topics and 
indicate specific activities/assignments through which it will be met. (50-700 words)

Expected Learning Outcome 1.2A: Successful students are able to use methods and theories of historical inquiry 
to describe and analyze the origin of at least one selected contemporary issue.  Please link this ELO to the 
course goals and topics and indicate specific activities/assignments through which it will be met. (50-700 words)
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Course Subject & Number: ________________ 

Expected Learning Outcome 1.3A: Successful students are able to use historical sources and methods to 
construct an integrated perspective on at least one historical period, event or idea that influences human 
perceptions, beliefs, and behaviors.  Please link this ELO to the course goals and topics and indicate specific 
activities/assignments through which it will be met. (50-700 words)

Expected Learning Outcome 1.4A: Successful students are able to evaluate social and ethical implications in historical 
studies.  Please link this ELO to the course goals and topics and indicate specific activities/assignments through which it 
will be met. (50-700 words)
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Course Subject & Number: ________________ 

Cultural Studies (B) Goal: Successful students will evaluate significant cultural phenomena and ideas to 
develop capacities for aesthetic and cultural response, judgment, interpretation, and evaluation. 

Expected Learning Outcome 1.1B: Successful students are able to analyze and interpret selected major forms of 
human thought, culture, ideas or expression.  Please link this ELO to the course goals and topics and identify the 
specific activities/assignments through which it will be met. (50-700 words)

Expected Learning Outcome 1.2B: Successful students are able to describe and analyze selected cultural 
phenomena and ideas across time using a diverse range of primary and secondary sources and an explicit 
focus on different theories and methodologies.  Please link this ELO to the course goals and topics and indicate 
specific activities/assignments through which it will be met. (50-700 words)
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Course Subject & Number: ________________ 

Expected Learning Outcome 1.3B: Successful students are able to use appropriate sources and methods to 
construct an integrated and comparative perspective of cultural periods, events or ideas that influence 
human perceptions, beliefs, and behaviors.  Please link this ELO to the course goals and topics and indicate 
specific activities/assignments through which it will be met.  (50-700 words)

Expected Learning Outcome 1.4B: Successful students are able to evaluate social and ethical implications in cultural 
studies.  Please link this ELO to the course goals and topics and indicate specific activities/assignments through which it will 
be met. 

GE Rationale: Foundations: Writing and Information Literacy (3 credits) 

Requesting a GE category for a course implies that the course fulfills all expected learning outcomes  
(ELOs) of that GE category.  To help the reviewing panel evaluate the appropriateness of your course for the 
Foundations: Writing and Information Literacy, please answer the following questions for each ELO.  
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Course Subject & Number: ________________ 

A. Foundations
Please explain in 50-500 words why or how this course is introductory or foundational in the study of 
Writing and Information Literacy. 

B. Specific Goals of Writing and Information Literacy
GOAL 1: Successful students will demonstrate skills in effective reading, and writing, as well as oral,
digital, and/or visual communication for a range of purposes, audiences, and context.

Expected Learning Outcome 1.1: Successful students are able to compose and interpret across a wide range of 
purposes and audiences using writing, as well as oral, visual, digital and/or other methods appropriate to the context. 
Please link this ELO to the course goals and topics and indicate specific activities/assignments through which it will be met. 
Explain how the course includes opportunities for feedback on writing and revision. Furthermore, please describe how you 
plan to insure sufficiently low instructor-student ratio to provide efficient instruction and feedback. (50-700 words)
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Course Subject & Number: ________________ 

Expected Learning Outcome 1.2: Successful students are able to use textual conventions, including proper attribution 
of ideas and/or source, as appropriate to the communication situation.  Please link this ELO to the course goals and 
topics and indicate specific activities/assignments through which it will be met. Is an appropriate text, writing manual, or 
other resource about the pedagogy of effective communication being used in the course? (50-700 words)

Expected Learning Outcome 1.3: Successful students are able to generate ideas and informed responses 
incorporating diverse perspectives and information from a range of sources, as appropriate to the communication 
situation.  Please link this ELO to the course goals and topics and indicate specific activities/assignments through which it 
will be met. (50-700 words)
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Course Subject & Number: ________________ 

Expected Learning Outcome 1.4: Successful students are able to evaluate social and ethical implications in writing 
and information literacy practices.  Please link this ELO to the course goals and topics and indicate specific activities/
assignments through which it will be met. (50-700 words)

GOAL 2: Successful students will develop the knowledge, skills, and habits of mind needed for 
information literacy.  

Expected Learning Outcome 2.1: Successful students are able to demonstrate responsible, civil, and ethical 
practices when accessing, using, sharing, or creating information.  Please link this ELO to the course goals 
and topics and indicate specific activities/assignments through which it will be met. (50-700 words)



Course Subject & Number: ________________ 
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Expected Learning Outcome 2.2: Successful students are able to locate, identify and use information through 
context appropriate search strategies.  Please link this ELO to the course goals and topics and indicate specific 
activities/assignments through which it will be met. (50-700 words)

Expected Learning Outcome 2.3: Successful students are able to employ reflective and critical strategies to 
evaluate and select credible and relevant information sources.  Please link this ELO to the course goals and topics 
and indicate specific activities/assignments through which it will be met. (50-700 words)



Course Subject & Number: ________________ 
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GE Rationale: Foundations: Literary, Visual, or Performing Arts (3 credits) 

 Requesting a GE category for a course implies that the course fulfills all expected learning outcomes  
(ELOs) of that GE category.  To help the reviewing panel evaluate the appropriateness of your course for the 
Foundations: Literary, Visual, and Performing Arts, please answer the following questions for each ELO.  

A. Foundations
Please explain in 50-500 words why or how this course is introductory or foundational in the study of 
Literary, Visual, or Performing Arts. 

B. Specific Goals
Goal 1: Successful students will analyze, interpret, and evaluate major forms of human thought,
cultures, and expression; and demonstrate capacities for aesthetic and culturally informed
understanding.

Expected Learning Outcome 1.1: Successful students are able to analyze and interpret significant works of 
design or visual, spatial, literary or performing arts.  Please link this ELO to the course goals and topics and 
indicate specific activities/assignments through which it will be met. (50-700 words)



Course Subject & Number: ________________ 
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Expected Learning Outcome 1.2: Successful students are able to describe and explain how cultures identify, 
evaluate, shape, and value works of literature, visual and performing art, and design.  Please link this ELO 
to the course goals and topics and indicate specific activities/assignments through which it will be met. (50-700 words)

Expected Learning Outcome 1.3: Successful students are able to evaluate how artistic ideas influence and shape 
human beliefs and the interactions between the arts and human perceptions and behavior.  Please link this ELO to the 
course goals and topics and indicate specific activities/assignments through which it will be met. (50-700 words)
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Expected Learning Outcome 1.4: Successful students are able to evaluate social and ethical implications in literature, 
visual and performing arts, and design.  Please link this ELO to the course goals and topics and indicate specific 
activities/assignments through which it will be met. (50-700 words)

Course Subject & Number: ________________ 

Goal 2: Successful students will experience the arts and reflect on that experience critically and 
creatively.  

Expected Learning Outcome 2.1: Successful students are able to engage in informed observation and/or active 
participation within the visual, spatial, literary, or performing arts and design.  Please link this ELO to the 
course goals and topics and indicate specific activities/assignments through which it will be met. (50-700 words)
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Course Subject & Number: ________________ 

Expected Learning Outcome 2.2: Successful students are able to critically reflect on and share their own 
experience of observing or engaging in the visual, spatial, literary, or performing arts and design.  
Please link this ELO to the course goals and topics and indicate specific activities/assignments through which it will be 
met. (50-700 words)

GE Rationale: Foundations: Natural Science (4 credits) 

 Requesting a GE category for a course implies that the course fulfills all expected learning outcomes  
(ELOs) of that GE category.  To help the reviewing panel evaluate the appropriateness of your course for the 
Foundations: Natural Sciences, please answer the following questions for each ELO.  

A. Foundations
Please explain in 50-500 words why or how this course is introductory or foundational in the study of 
Natural Science. 



Course Subject & Number: ________________ 
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B. Specific Goals for Natural Sciences

GOAL 1: Successful students will engage in theoretical and empirical study within the natural sciences, 
gaining an appreciation of the modern principles, theories, methods, and modes of inquiry used 
generally across the natural sciences.   

Expected Learning Outcome 1.1: Successful students are able to explain basic facts, principles, theories and methods 
of modern natural sciences; describe and analyze the process of scientific inquiry.   Please link this ELO to the course 
goals and topics and indicate specific activities/assignments through which it will be met.  (50-700 words)

Expected Learning Outcome 1.2: Successful students are able to identify how key events in the development of science 
contribute to the ongoing and changing nature of scientific knowledge and methods. Please link this ELO to the course 
goals and topics and indicate specific activities/assignments through which it will be met.  (50-700 words)
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Course Subject & Number: ________________ 

Expected Learning Outcome 1.3: Successful students are able to employ the processes of science through exploration, 
discovery, and collaboration to interact directly with the natural world when feasible, using appropriate tools, 
models, and analysis of data.   Please explain the 1-credit hour equivalent experiential component included in the course: 
e.g., traditional lab, course-based research experiences, directed observations, or simulations. Please note that students are
expected to analyze data and report on outcomes as part of this experiential component. (50-1000 words)



Course Subject & Number: ________________ 
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GOAL 2: Successful students will discern the relationship between the theoretical and applied sciences, 
while appreciating the implications of scientific discoveries and the potential impacts of science and 
technology.   

Expected Learning Outcome 2.1: Successful students are able to analyze the inter-dependence and potential impacts 
of scientific and technological developments.  Please link this ELO to the course goals and topics and indicate specific 
activities/assignments through which it will be met. (50-700 words)

Expected Learning Outcome 2.2: Successful students are able to evaluate social and ethical implications of 
natural scientific discoveries.  Please link this ELO to the course goals and topics and indicate specific activities/
assignments through which it will be met.  (50-700 words)
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Course Subject & Number: ________________ 

Expected Learning Outcome 2.3: Successful students are able to critically evaluate and responsibly use information 
from the natural sciences.  Please link this ELO to the course goals and topics and indicate specific activities/
assignments through which it will be met. (50-700 words)
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Course Subject & Number: ________________ 

GE Rationale: Foundations: Mathematical and Quantitative Reasoning (or Data 
Analysis) (3 credits)  

 Requesting a GE category for a course implies that the course fulfills all expected learning outcomes  
(ELOs) of that GE category.  To help the reviewing panel evaluate the appropriateness of your course for the 
Foundations: Mathematical and Quantitative Reasoning (or Data Analysis), please answer the following questions for 
each ELO.  

A. Foundations
Please explain in 50-500 words why or how this course is introductory or foundational in the study of Mathematical & 
Quantitative Reasoning (or Data Analysis). 

B. Specific Goals for Mathematical & Quantitative Reasoning/Data Analysis
Goal: Successful students will be able to apply quantitative or logical reasoning and/or
mathematical/statistical analysis methodologies to understand and solve problems and to communicate results.

Expected Learning Outcome 1.1: Successful students are able to use logical, mathematical and/or statistical concepts and 
methods to represent real-world situations.  Please link this ELO to the course goals and topics and indicate specific activities/
assignments through which it will be met. (50-700 words)
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Course Subject & Number: ________________ 

Expected Learning Outcome 1.2: Successful students are able to use diverse logical, mathematical and/or statistical 
approaches, technologies, and tools to communicate about data symbolically, visually, numerically, and verbally.  
Please link this ELO to the course goals and topics and indicate specific activities/assignments through which it will be 
met. (50-700 words) 

Expected Learning Outcome 1.3: Successful students are able to draw appropriate inferences from data based on 
quantitative analysis and/or logical reasoning.  Please link this ELO to the course goals and topics and indicate 
specific activities/assignments through which it will be met. (50-700 words)
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Course Subject & Number: ________________ 

Expected Learning Outcome 1.4: Successful students are able to make and evaluate important assumptions in 
estimation, modeling, logical argumentation, and/or data analysis.  Please link this ELO to the course goals and 
topics and indicate specific activities/assignments through which it will be met. (50-700 words)

Expected Learning Outcome 1.5: Successful students are able to evaluate social and ethical implications in 
mathematical and quantitative reasoning.  Please link this ELO to the course goals and topics and indicate 
specific activities/assignments through which it will be met. (50-700 words)
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	A. Foundations
	B. Specific Goals of Foundations: Race, Ethnicity, and Gender Diversity
	GOAL 1: Successful students will engage in a systematic assessment of how historically and socially constructed categories of race, ethnicity, and gender, and possibly others, shape perceptions, individual outcomes, and broader societal, political, ec...
	GOAL 2: Successful students will recognize and compare a range of lived experiences of race, gender, and ethnicity.


	GE Rationale: Foundations: Social and Behavioral Sciences (3 credits)
	A. Foundations
	B. Specific Goals of Foundations: Social and Behavioral Sciences
	GOAL 1: Successful students will critically analyze and apply theoretical and empirical approaches within the social and behavioral sciences, including modern principles, theories, methods, and modes of inquiry.
	GOAL 2: Successful students will recognize the implications of social and behavioral scientific findings and their potential impacts.


	GE Rationale: Foundations: Historical or Cultural Studies (3 credits)
	A. Foundations
	B. Specific Goals of Foundations: Historical or Cultural Studies
	Historical Studies (A) Goal: Successful students will critically investigate and analyze historical ideas, events, persons, material culture and artifacts to understand how they shape society and people.
	Cultural Studies (B) Goal: Successful students will evaluate significant cultural phenomena and ideas to develop capacities for aesthetic and cultural response, judgment, interpretation, and evaluation.


	GE Rationale: Foundations: Writing and Information Literacy (3 credits)
	A. Foundations
	B. Specific Goals
	GOAL 1: Successful students will demonstrate skills in effective reading, and writing, as well as oral, digital, and/or visual communication for a range of purposes, audiences, and context.
	GOAL 2: Successful students will develop the knowledge, skills, and habits of mind needed for information literacy.


	GE Rationale: Foundations: Literary, Visual, or Performing Arts (3 credits)
	A. Foundations
	B. Specific Goals
	Goal 1: Successful students will analyze, interpret, and evaluate major forms of human thought, cultures, and expression; and demonstrate capacities for aesthetic and culturally informed understanding.
	Goal 2: Successful students will experience the arts and reflect on that experience critically and creatively.


	GE Rationale: Foundations: Natural Science (4 credits)
	A. Foundations
	B. Specific Goals
	GOAL 1: Successful students will engage in theoretical and empirical study within the natural sciences, gaining an appreciation of the modern principles, theories, methods, and modes of inquiry used generally across the natural sciences.
	GOAL 2: Successful students will discern the relationship between the theoretical and applied sciences, while appreciating the implications of scientific discoveries and the potential impacts of science and technology.


	GE Rationale: Foundations: Mathematical and Quantitative Reasoning (or Data Analysis) (3 credits)
	A. Foundations
	B. Specific Goals
	Goal: Successful students will be able to apply quantitative or logical reasoning and/or mathematical/statistical analysis methodologies to understand and solve problems and to communicate results.




	How is this course foundational to the study of Race, Ethnicity, and gender diversity?: In this course, students will interrogate a variety of dominant narratives about girlhood in the US specifically, especially as relating to sex, gender, sexuality, disability, race, ethnicity, nationality, income/class, and age. The goal in the course is for students to realize that categories of social different are intersectional, shifting, and shaped by hierarchies of power and oppression.  Students will engage with creative methodologies to realize the potential of new narratives and representations about girlhood and adolescence. 

In the girlhood scholarship, the American teenage girl presents a conundrum.  Many scholars show the overwhelming ills of girls vexed by low self-esteem, growing violent or ‘mean girl’ behaviors, eating disorders, digital narcissism, and bad sexual decision-making.  But, in light of these many problems, scholars have also taken up the popular mantra of ‘girl power’ to celebrate the agency of girls and their ability to combat normative femininity, misogyny, racism, and sexism.  In this class we will consider these approaches to girlhood.  We will also explore the gender, class, race, ethnic, and sexual differences of American girls. 
	RGE ELO 1: 
	1 Describe & evaluate social positions and representations of categories including race, gender, and ethnicity: By the end of this course, students should successfully be able to:
• Identify differences in representations and experiences of girlhood within and across cultures and contexts in the US.

The syllabus illustrates the weekly commitment to understanding girlhood through an intersectional lens in its course content. Class discussions predominate course meetings, so a close engagement with reading these texts combines with verbal expression for students who discuss what they have learned about positionality and representation. They learn how to delineate representations of gender, race, ethnicity, and age through foundational texts by Gill, Hains, Driscoll, and Harris. Readings also illustrate how gender and sexual agency operate for adolescents, and for Black and Brown youth especially. The course examines the criminalization of LGBTQ youth, and Black and Brown girls through a video on Monique Morris, and readings by Hasinoff, and Mitchum and Moodie-Mills. Students also read work on migration and Mexican girlhood, on Black Girl Magic, on the racialization of consumer culture (including an analysis of whiteness as a "normal" girl through the American Girl Doll series), and on Latina girls. The course also centers a nonbinary gender position, so that gender analysis and critique are applied every week.

	2 Explain how race, gender, and ethnicity continue to function within complex systems of power to impact individual lived experiences and broader societal issues: Course ELO: Recognize cultural assumptions and common knowledge about ‘American girlhood’ as socially constructed in historical, cultural, political, scientific, and aesthetic contexts.
The course ELO links to the GE ELO through an examination of girlhood studies' genealogies. We spend a lot of time examining the foundational text Reviving Ophelia, to study the 1990s as the 'birth of academic girlhood studies' in a moment of crisis-thinking and through the psychologization of girls. Adolescent girlhood as a 'problem' that is riven through crisis (sexual activity, teenage pregnancy, eating disorders, rising rates of girl violence) gains a foothold at this time. Students learn the class, gender, sexual, race, disability, location and ethnic categories that gird crisis thinking.
One class small group discussion prompt requires students to address the systems of power that delineate "girlhood" in academic study.

The discussion prompt is:
Why are the 1990s such an important decade in the contemporary study of American Girlhood?
What happened in this era, such that we still have to contend with its ongoing impact now?

The paper prompt in ELO 1.4 below also addresses this GE ELO through a focus on economic systems of power.
	3 Analyze how the intersection of categories including race, gender, and ethnicity combine to shape lived experiences: Course ELO:
• Articulate how lived experiences and material realities of marginalized Black, brown, queer, and trans girls have shaped knowledge production about adolescence in the US.

The course ELO links to the GE ELO through Paper 1. 
Prompt:
Due date: Thursday, Feb 8 by 11:59pm on Carmen 
Weight: 20% of final grade
Length:  1000-1200 words.  Please provide a word count.

For this essay assignment, reflect on the following questions:  What role has the “self” played in the concept of the adolescent girl?  How have these affected dominant ideas about girlhood, including those of gender, sexuality, race and ethnicity? Finally, how has the first section of the class begun to inform your own ideas about girlhood – how are your ideas changing?

Draw on at least three of the authors you have read in class so far (Driscoll, Pipher, Harris, Gill, Hasinoff, Projanski, Hains. Toliver, Davis).  Be sure that your argument is based in course material.  For example, do not write that you believe that the self exists and that we need to reclaim girls’ authentic selves.  While you may have that opinion or argument, it must be framed by the content of the course!  This essay should not be one that is merely an opinion piece; rather, it should illustrate that you’ve considered the course material and that it is affecting your preconceived notions about “girlhood.”  In other words, in the first few weeks of class, what have you learned about the “self” and its conceptual role in developing the idea of “girlhood”?

It is fine to provide an overview of the arguments presented in our class, or you might take those arguments and put them into an essay about something else.  For example, you might think about the self in online communities of girls, in #BlackGirlMagic, in the legal protection of youth, or whatever.  But be sure to show the ideas from class in any example or theme you wish to develop.  You should cite particular authors, arguments, and page numbers when you utilize them for your theme.

Most importantly, I want to hear what you think about the arguments presented in class and in texts; I want to hear your voice and ideas.  Therefore, use “I” when writing and be clear about your own assessment of the arguments in whatever readings or course content you decide to engage.  

You are welcome to discuss your idea with me over email or in office hours. 

Make sure that 
 you always include an analysis of gender, race-ethnicity and sexuality
 you have a theme and purpose that is clearly articulated at the paper’s beginning; 
 you have a well organized structure to your argument;
 you provide conclusions.

In other words, this is to be a formal paper, but one that uses your voice to make an argument.  Phrases like, I argue, I think, I disagree, I agree, etc., are all welcome and encouraged. I want to know what you think of what you’ve been reading!

Good luck and let me know if you have any questions! We will also discuss the goals for this assignment in class.



	4 valuate social and ethical implications of studying race, gender, and ethnicity: Course ELO:
• Realize the power to participate in feminist social change movements by critiquing your own identity and by elevating marginalized experiences of girlhood.

The course ELO links with the GE ELO 1.4 through Paper 2. Students learn to connect their own consumption practices to the capitalist practices of selling girlhood images, icons, products, etc. 
PROMPT:


Due date: Thursday, March 8 on Carmen by 11:59pm.
Weight: 20% of final grade
Length:  1000-1200 words.  Please provide a word count.

The second essay assignment for this class should take up a theme of consumption, race, and girlhood.  Certainly many of our topics in class so far have danced around the issue of girls consuming images or icons, pop culture or personalities.  Whether it’s an American Girl doll, or Girl Power, girls transform their identities into market power:  they spend money.  Lots of it.

For the essay, choose one context (like a mall, public space, store chain, etc) or consumable (an American Girl doll, lip gloss, whatever), or website (similar to beinggirl.com, but not that website), and analyze this thing through the skills you have developed in WGSS 2306.  Only choose one thing, and then explain through a feminist analysis what this one thing communicates about girlhood, why you think girls are consuming it, and what your feminist opinion of this thing is.  Be sure that you don’t just give me your personal opinion (Pink nails are amazing and empowering! I love Zelda video games! I hate Twilight movies!).  Be sure that you critically consider what about normative girlhood this thing is communicating, whether it has feminist potential, what it means for American girlhood, what it communicates about nationality, race, class, location, sexuality, age, generation, etc.  

Do research on your context or consumable.  What corporations or companies profit from it and by how much?  Who buys it, who follows its Twitter, Instagram, or Facebook, who doesn’t?  How is the product, store, or website shaped by race, class, embodiment, sexuality, etc? How does it circulate?  Where?  Have feminist scholars written about it?  Etc.

Your theme and analysis can be tailored to your exact personal interests, but be analytic.  Give your opinion but also show me that you have learned how to write a feminist argument through the scholarship we have read and from our class conversations and lectures.  Your opinion, in other words, must be informed by the material we have used in our course and our discussions.  You can cite course readings or other literature, and also be sure that you give source information for other research on your topic.

Make sure that 
 you always include an analysis of gender, race-ethnicity and sexuality; 
 you have a title;
 you have a theme and purpose that is clearly articulated at the paper’s beginning; 
 you have a well organized structure to your argument;
 you provide conclusions.


	Course Subject  Number: WGSST 2306
	RGE ELO 2: 
	1 Demonstrate critical self- reflection and critique of their social positions and identities: Course ELO:
• Realize the power to participate in feminist social change movements by critiquing your own identity and by elevating marginalized experiences of girlhood.

The GE ELO is linked to the course ELO in Project 1. The prompt for this project asks them to create a graphic memoir to illustrate a key moment in their own adolescence. This enables them to self-reflect on how gender, age, sexuality, and race-ethnicity shaped their positions. Accompanying this graphic memoir is a textual analysis of the memory and visual representation which highlights how the course has provided new perspectives on past events. We work on these in class, too, so students feel supported in the creative expression - many have not done creative assignments like this before.

PROMPT:

Due date: April XX  - post by 11:59pm on Carmen.  This assignment is worth 20% of final grade

Create a short graphic memoir of your own and write a short analysis of it.
Length:  4-6 graphic frames + 600 words.  Please provide a word count.

Alison Bechdel both narratives and visualizes her childhood.  In this project, illustrate 4-6 graphic frames that depict a scene from your own coming-of-age story.  Like Bechdel’s, they should have words as well as images.  Then, write a 600 word reflection on this exercise. Why this particular episode of your life?  And how do the images plus the words make the story more relatable or powerful or poignant?

The themes from class that you may explore in your project could include:
 Pressures to conform to normative femininity
 The mother-daughter relationship
 Sexual orientation and adolescence; realization of lesbian identity 
 Death and loss; learning through tragedy
 Masculinity and lesbian girlhood 
 Trans girlhoods
 Racialized girlhoods … and their magic
 The criminalization of racialized and borderland girlhoods


	2 Recognize how perceptions of difference shape one’s own attitudes, beliefs, or behaviors: The course introduces students to lesbian and trans girlhoods, and provides a space for lesbian and trans students to express their own attitudes, beliefs and behaviors as marginalized people. In weeks 11-13, we analyze how the gender binary that we explored early in the class impact on the attitudes, beliefs, and behaviors on those whose gender is not binary, those who have the power to decide a child's gender identity, and on expressions of sexuality that do not conform to heteronormativity. Through the film, Growing Up Trans, we also examine the class/income, racial, and ethnic differences as they intersect with gender and sexual ones.

We also engage with a critique of the criminalization of LGBTQ youth, Black youth, Brown youth, and of youth sexual activity. 

The answer to ELO 1.4 above includes a prompt for a paper on the marketing of perceptions of difference, for example through marketing girl icons, images, products, through gendered, racialized, and sexualized beliefs. Students critique stereotypes in marketing materials and learn to consider their own gender, racial, ethnic and sexual behaviors as impinging on their purchasing practices. 


	3 Describe how the categories of race, gender, and ethnicity influence the lived experiences of others: Course ELOS include:
• Articulate how lived experiences and material realities of marginalized Black, brown, queer, and trans girls have shaped knowledge production about adolescence in the US.
• Realize the power to participate in feminist social change movements by critiquing your own identity and by elevating marginalized experiences of girlhood.

The course ELOs link to the GE ELO through every course discussion. 

For example, in week 7 students consider the marketing of puberty and normative gender experiences of menstruation. Having a period is a lived experience that is unique to each menstruator. Thus, the "lived experiences of others" is a core consideration in this content. In class discussion questions for small groups after reading the Sharon Mazzarella article, "Coming of age with Proctor and Gamble: beinggirl.com and the commodification of puberty," include:
• What opportunities for marketing does the internet provide? Is it unique compared to other marketing outlets and the strategies they use?
• What do you think are the pros and cons to the beinggirl website?
• Mazzarella discusses the distinction between scientific and cultural narratives of menstruation.  Discuss the ramifications of the cultural narratives around the need to be ‘secret’ about one’s period.  Be sure to also consider the relations between this secrecy and girls’ sexualities. 
• What lessons about feminine bodies does this kind of website promote? What are the effects of the ideologies involved in marketing menstruation? (Think about Mazzarella’s argument, and what you would add to it. What about race and ethnicity?)
• Many youth think the web is ideal for confidentiality - for learning about bodies and also sexualities.  Is it?  
• Are websites like beinggirl trustworthy, do you think?
• What is commodity perfectionism? How does it relate to the construction of contemporary girlhood? How is this gendered and racialized?
• What is the “American way to menstruate”?  
• What stereotypes about girls does beinggirl utilize to sell its products?  What social meanings of girls and their bodies does it rely on to work as a marketing devise? 
• What is commodity feminism? How does it relate to the synergy and alliance between companies and marketing campaigns?
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